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Enrolment Staff FTE Budget
Normalized 581.000 Custodial 3.750000 Salaries $4,646,785 94.75%

Weighted 777.351 Exempt 0.000000 Supplies, Equip., Services $257,697 05.25%

Regular 624 Support 15.779000

Teacher 28.438000

Year Opened Total 47.967000 Total $4,904,482 100.00%

School Philosophy
At our school, we honour our school's namesake, Soraya Hafez, who believed that education is a lifelong journey and that everyone is a learner. We strive to emulate her
passion for education through high quality teaching and learning, and an engaging learning environment for students in kindergarten to grade 6.

Our team values:
diversity,
strong relationships and connections,
anti-racism, and
collaboration among students, staff, and the community.

We focus on the well-being of every student, and we are building a place where students feel safe, cared for, respected, challenged, and inspired to be their very best.

Every child shines at Soraya Hafez School!

Community Profile
Soraya Hafez School is located in northeast Edmonton in the newly developed neighbourhood of McConachie.

The school's attendance area includes the McConachie South neighbourhood, and the secondary attendance area of McConachie North. Students living in McConachie North
will have first access to enroll if remaining space is available. 

McConachie is a family-oriented community rich in diversity of culture. A seniors' residence and local businesses are located a short distance from the school and provide
learning and community engagement opportunities for our students.

Together, we have worked with the community to create a school council and fundraising society. In partnership with the Horse Hill community league, a Soraya Hafez
playground committee has been established to build a future school playground structure. 

Programs and Organization
Our school offers regular program, and two classes of Interactions special learning needs programming for students diagnosed with autism and who have severe learning
needs. 

In addition to the Interactions program, our inclusive regular program serves students who are English language learners, and students with mild, moderate and severe
special learning needs. We continue to build relationships with students, families, and staff in a commitment to support students with varying learning needs.  

School Community Relationships
We would like to acknowledge the following community members who have helped to foster the growth and success of our students:

Edmonton Police Service, Horse Hill Community League, McConachie Gardens Retirement Residence by Revera, Sobeys, YMCA
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Division Priorities 2022-2026

Build on outstanding learning opportunities for all students.
Advance actions towards anti-racism and reconciliation.
Promote a comprehensive approach to student and staff well-being and mental health.

Based on the goals that were established for 2023-2024, report on the results you achieved (with evidence, including referencing the school’s Assurance Measures results, if applicable)
and describe how achievement of the goal supports the above Division’s Priorities (reference the priority number in your response).

By June 2025, Soraya Hafez staff will continue to build capacity to support improved student reading achievement to increase the number of students who are reading at or
above grade level to 65% of all students. (EPSB Division Priority 1)
Achievement of this goal will be supported by:

Teacher collaboration around student reading data to identify and support improved accuracy of the assessment of student reading achievement. 
Staff engagement in evidence-based literacy professional learning to build knowledge and confidence in foundational literacy as both tier I instruction in Division I, and tier
II intervention in division II.
Leveraging school-wide initiatives to support increased opportunities for high quality literacy instruction and to promote student engagement in reading.

Results Achieved:

Teacher Professional Learning and Collaboration

Our commitment to improving literacy outcomes was a central focus of last year's professional development.

- All teaching staff participated in the University of Florida Literacy Institute (UFLI) Foundations program, an evidence-based, five-partFocused Professional Learning 
professional learning workshop. This initiative was designed to build capacity and improve student achievement in reading by enhancing teacher knowledge and confidence in
delivering foundational literacy. This training prepared teachers to deliver the curriculum in two distinct ways:

Tier 1 Instruction: Foundational literacy instruction for all students in Division 1 (grades K-3) classrooms.
Tier 2 Intervention: Targeted support and intervention for students in Division 2 (grades 4-6) classrooms.

- To ensure successful implementation, five teachers completed the UFLI training and observed established UFLI practice in variousInstructional Leadership Model 
Edmonton Public Schools prior to the school-wide roll out. These five teachers served as informal Lead Teachers, instructional coaches, and content experts throughout the
year, providing in-house support and guidance to their colleagues.

- To further support early literacy, the school implemented a dedicated, weekly Literacy Block for all Division 1 learners. DuringStructured Literacy Block Implementation 
this block, the Literacy Block teacher integrated UFLI lesson extension activities into station learning. The teacher also incorporated interactive read-alouds to enrich
vocabulary and comprehension, thereby providing consistent, targeted support to enhance overall reading achievement. 

- Additionally, the teaching staff engaged in focused literacy collaboration during eight early-Thursday dismissal staff meetings throughout the year.Ongoing Collaboration 
This time was used to review student data, share best practices, and refine UFLI implementation strategies.

Reading Achievement Results

- Overall student reading levels declined this past year, confirming the necessity of intensive professional development. The percentage ofStudent Reading Achievement 
students reading below grade level increased from 42.2% (2024) to 45.9% (2025), and those above grade level decreased from 10.7% to 8.8%. These results reflect the
expected period of instructional transition. Reading achievement is anticipated to increase significantly next year as staff are now fully trained in the evidence-based UFLI
program and have moved past the initial implementation phase. Full utilization of UFLI for both universal (Tier 1) and intervention (Tier 2) support, alongside a full year to
embed strategies, will ensure maximum impact on student outcomes.

 Despite the overall decline, diagnostic data on the Letter Name Sound (LeNS) and Castles and Coltheart 3 (CC3) assessments showsLeNS and CC3 Assessments -
positive movement in foundational skills.

Grade 1: Students requiring support on LeNS and CC3 screeners dropped significantly from 30 students (38%) in September to 20 students (25%) in June across both
assessments.
Grade 2: The number of students requiring LeNS support dropped sharply from a January peak of 33 students (37%) (due to new enrollment) to only nine total students by
June (a 24% decrease from January). CC3 support needs also declined from 17 students (19%) in January to 11 total students (12%) in June. This confirms the
effectiveness of the new reading instruction model.

 - Data for students in Grades 4-6 shows positive movement in reading achievement during the year. The percentage of studentsCanadian Achievement Test 4 (CAT 4)
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achieving at the 4th Stanine (considered within the average range) or higher in reading increased significantly from 49.5% of students in the Fall assessment to 55.2% in the
Spring assessment.

- The Edmonton Public Schools Division Feedback Survey data indicates the following as it relates to teacher capacity building andTeacher and Student Confidence 
student reading achievement:

100% of Soraya Hafez teachers felt skilled to support students with specialized needs, and 96% felt confident supporting literacy learning. 90% felt equipped to support
English Language Learners. 89% were satisfied with school collaboration and resources.
89% of Soraya Hafez students indicated they felt they were "getting better at reading this year."

By June 2025, staff will collaborate and participate in professional learning to improve students’ sense of belonging through school-wide initiatives and teaching and learning
activities. The following indicators will serve as targets to help monitor for progress:
Division Feedback Survey—DFS

A decrease from in the percentage of students who responded disagree or strongly disagree to “I feel safe at school” (12.2% of students in 2023-24)
A decrease from in the percentage of students who responded disagree or strongly disagree to “I feel like I belong at my school” (12.2% of students in 2023-24)

Alberta Education Assurance Measures—AEAMs
Student response to the Welcoming, Caring, Respectful and Safe Learning Environment (WCRSLE) results in the Assurance Measures will increase by 2%.

Achievement of this goal will be supported by:
Staff collaboration to engage in a variety of evidence-based activities that work to improve student engagement and sense of belonging. 
Supporting staff with informal and formal evidence-based professional learning.

Results Achieved:

Initiatives Focused on Building Supportive Peer Groups
The current school year's initiatives shifted focus to enhancing students' sense of belonging and fostering supportive peer groups. This strategic pivot was based on the
understanding that strong peer relationships are foundational to a positive school experience and overall student well-being.

Staff engaged in five dedicated professional learning sessions specifically related to research-based strategies for building supportive peerTargeted Professional Learning - 
groups among students.

Lead teachers developed and disseminated classroom resources designed for direct use with students on the topic of belonging, ensuring consistent,Curricular Resources - 
high-quality instruction across all grades.

To leverage unstructured time for positive social development, the school reformed recess protocols and supervision strategies. This redesign intentionallyRecess Reform -
positioned recess as an opportunity to actively build and reinforce supportive peer groups within the school environment.

Data Results

Data results from the feedback surveys indicate mixed trends regarding stakeholder perceptions of belonging and support during the 2024-25 school year.

There was a significant decline in the percentage of students who agree that their learning environments are welcoming, caring, respectful and safe. 68% of students in
grades 4-6 agreed with this statement which is down from 82% the previous year.

The EPSB division feedback survey reported that 74% of students agreed with the statement, "My school is a place where all students feel like they belong." This represents a
4 percentage point decrease from the previous year's agreement rate of 78%. The number of students who disagreed with the statement rose to 25 (15% of total
respondents), up from 20 students in 2023-24.

In the 2024-25 survey, 72% of students agreed with the statement, "I feel like I can be myself at my school." This represents a slight decrease from the 73.2% agreement
reported in 2023-24. The number of students who disagreed with this statement increased from 22 in 2023-24 to 25 students (19% of total respondents) in 2024-25.

Student perception regarding opportunities for involvement showed a slight improvement in 2024-25. 83% of students agreed with the statement, "At my school, I have
opportunities to be involved in activities that support my sense of belonging." This marks an increase from 82% agreement in 2023-24. Only 8% of students disagreed with
this statement.      
     
Agreement with the statement, "My school helps me develop skills that support my wellness," decreased by 5 percentage points in the 2024-25 survey, falling from 86% in
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2023-24 to 81% this year. This is  an increase in disagreement from 18 total students (15%) disagreeing in 2024-25, up from 15 students in 2023-24.

Staff perception surveys reveal positive results regarding belonging in 2024-25, though staff report a higher confidence in the school's efforts than in the student outcome
itself. 89% of staff agreed that the school is actively working toward inclusion: "My school takes steps to support a sense of belonging and inclusion for everyone." 84% of staff
agreed that the desired outcome is being met: "My school is a place where all students feel like they belong."        

78% of families agreed that the school has helped their child develop skills that support their wellness, according to the latest survey results.

What were the biggest challenges encountered in 2024-2025?

We continued to rely on strong staff collaboration and connectedness of the learning community to face the following challenges:
Students who require specialized support and educational assistant support for their learning had an interruption to their school year and to their usual support.
student levels of emotional regulation, mental wellness, and personal home circumstances affected our students’ readiness to learn,
increased complexities of learning needs in our school’s student population,
Increasing class sizes related to enrolment growth
Diversity of student learning achievement requires considerable differentiation of classroom instruction.

What are the opportunities for improvement from 2024-2025 that will inform your plan for 2025-2026?

 -strengthen teacher understanding of reading diagnostics and assessment to ensure targeted instruction through professionalStrengthen Diagnostic Understanding
Learning focused on how to better understand readers and effectively use diagnostic assessment tools. This will enhance teacher ability to accurately assess and interpret
individual student reading levels from diagnostics tools and inform instructional next steps. 

- leveraging the UFLI lead teachers as instructional coaches to support new and new to our school teachers as they incorporate UFLI into their lessonOnboarding new staff
design.

 - using  teacher collaboration meetings  to focus on student reading achievement Continued teacher collaboration

- Student perception of belonging and wellness showed slight declines compared to the previous year, highlighting an area of focus forStudent Wellness and Belonging 
improvement. There is an opportunity to have staff continue to collaborate in the interest of promoting an improvement in students’ sense of belonging and safety through
targeted awareness building, school-wide initiatives, and embedding inclusive teaching and learning activities.



For 
Inf

orm
ati

on
 O

nly

Current 
Result

Prev Year 
Result

Prev 3 Year 
Average

Current 
Result

Prev Year 
Result

Prev 3 Year 
Average Achievement Overall

Student Learning Engagement 72.4 88.4 84.2 83.9 83.7 84.4 Very Low Concern

Citizenship 69.8 85.1 83.3 79.8 79.4 80.4 Low Concern

3-year High School Completion n/a n/a n/a 81.4 80.4 81.4 n/a n/a

5-year High School Completion n/a n/a n/a 87.1 88.1 87.9 n/a n/a

PAT9: Acceptable n/a n/a n/a 62.5 62.5 62.6 n/a n/a

PAT9: Excellence n/a n/a n/a 15.6 15.4 15.5 n/a n/a

Diploma: Acceptable n/a n/a n/a 82.0 81.5 80.9 n/a n/a

Diploma: Excellence n/a n/a n/a 23.0 22.6 21.9 n/a n/a

Teaching & Leading Education Quality 85.5 94.3 93.9 87.7 87.6 88.2 Intermediate Issue
Welcoming, Caring, Respectful and Safe 
Learning Environments (WCRSLE)

77.2 89.4 86.7 84.4 84.0 84.9 Very Low Concern

Access to Supports and Services 59.2 78.0 82.5 80.1 79.9 80.7 Very Low Concern

Governance Parental Involvement 70.1 81.3 86.4 80.0 79.5 79.1 Very Low Concern

Notes: 
1. Data values have been suppressed where the number of respondents/students is fewer than 6. Suppression is marked with an asterisk (*). 
2. Caution should be used when interpreting high school completion rate results over time, as participation in the 2019/20 to 2021/22 Diploma Exams was impacted by the COVID-19 pandemic. In the absence of Diploma Exams, 
achievement level of diploma courses were determined solely by school-awarded marks.
3. Aggregated Grade 9 PAT results are based upon a weighted average of percent meeting standards (Acceptable, Excellence). The weights are the number of students enrolled in each Grade 9 course. Courses included: English 
Language Arts (Grades 9, 9 KAE), Français (9e année), French Language Arts (9e année), Mathematics (Grades 9, 9 KAE), Science (Grades 9, 9 KAE), Social Studies (Grades 9, 9 KAE).
4. Aggregated Diploma results are a weighted average of percent meeting standards (Acceptable, Excellence) on Diploma Examinations. The weights are the number of students writing the Diploma Exam for each course. Courses 
included: English Language Arts 30-1, English Language Arts 30-2, French Language Arts 30-1, Français 30-1, Mathematics 30-1, Mathematics 30-2, Chemistry 30, Physics 30, Biology 30, Science 30, Social Studies 30-1, Social 
Studies 30-2.
5. Participation in the PATs and Diploma Exams was impacted by the COVID-19 pandemic from 2020/21 to 2021/22. School years 2020/21 and 2021/22 are not included in the rolling 3-year average. Caution should be used when 
interpreting trends over time.
6. Participation in the PATs was impacted by wildfires in 2022/23 and 2023/24 and participation in Diploma Exams was impacted by wildfires in 2022/23. Caution should be used when interpreting trends over time for the province and 
those school authorities affected by these events.
7. Security breaches occurred over the last few days of the 2021/22 PAT administration window. Students most likely impacted by these security breaches have been excluded from the provincial cohort. All students have been 
included in school and school authority reporting. Caution should be used when interpreting these results.

Declined

Learning Supports
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Declined Significantly

n/a
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Required Alberta Education and Childcare Assurance Measures - Overall Summary
Fall 2025
School: 2172 Soraya Hafez School

Assurance Domain Measure

Soraya Hafez School Alberta Measure Evaluation

Improvement
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Division Priorities 2022-2026

Build on outstanding learning opportunities for all students.
Advance actions towards anti-racism and reconciliation.
Promote a comprehensive approach to student and staff well-being and mental health.

In reflecting on our work towards continuous improvement as a Division, reflective questions have been included in the Planning Guide as a resource to help inform goal setting: Goals
must align with 2022-2026 Division Priorities. All schools are to set two goals with one being in support of Priority 1. Schools also have the flexibility of setting an optional third goal. All
Central DU’s are to set two or three goals and indicate the priority area each goal supports.

Division Priority 1

Division Priority 3

By June 2026, Soraya Hafez staff will leverage newly built capacity to refine instructional practice and diagnostic assessment accuracy, resulting in a decrease in the
percentage of students reading below grade level by 5% (moving from 45.9% to 40.9% or lower) and an increase in the percentage of students reading at or above grade
level to 60% or more. (EPSB Division Priority 1)
Achievement of this goal will be supported by:

Professional Learning focused on better understanding the reader and diagnostic assessment will ensure teachers accurately assess and gain a better understanding of
individual student reading levels, informing precise instructional next steps.
Implementing a formal Instructional Coaching cycle leveraged by Lead Teachers to observe and support all staff in delivering Tier 1 UFLI instruction and Tier 2
interventions with high consistency and quality.
Continuing teacher collaboration focused on 

high quality literacy practices and refining instructional methods to enhance the effectiveness of both Tier 1 and Tier 2 literacy instruction
Supporting all staff in delivering Tier 1 UFLI instruction and Tier 2 interventions with high consistency and quality

What data will you use to track continuous improvement?
Reading level achievement data, Informal reading inventories; provincial screening assessments; literacy intervention results, teacher observations; teacher awarded grades;
Canadian Achievement Test 4 (CAT4); Staff perception of their capacities and student perception of their reading progress from the Division Feedback Survey, family
engagement results from the Alberta Education Assurance Measure

2025-26 School Goal
By June 2026, staff will collaborate in the interest of promoting an improvement in students’ sense of belonging and safety through targeted awareness building, school-wide
initiatives, and embedding inclusive teaching and learning activities. The following indicators will serve as targets to help monitor for progress:
Division Feedback Survey—DFS

A decrease from in the percentage of students who responded disagree or strongly disagree to “I feel safe at school” (15% of students in 2024-25)
A decrease from in the percentage of students who responded disagree or strongly disagree to “I feel like I belong at my school” (14% of students in 2024-25)
A decrease from in the percentage of students who responded disagree or strongly disagree to “I feel the adults at my school care about me” (12% of students in
2024-25)    
A decrease from in the percentage of students who responded disagree or strongly disagree to “At my school, I have opportunities to be involved in activities that support
my sense of belonging” (8% of students in 2024-25)
A decrease from in the percentage of students who responded disagree or strongly disagree to “My school is a place where all students feel like they belong” (15% of
students in 2024-25) 
A decrease from in the percentage of students who responded disagree or strongly disagree to “I feel like I can be myself at my school” (19% of students in 2024-25)       

Alberta Education Assurance Measures—AEAMs
Student response to the Welcoming, Caring, Respectful and Safe Learning Environment (WCRSLE) results in the Assurance Measures will increase by 2%.

:Achievement of this goal will be supported by
Staff collaboration to engage in a variety of evidence-based activities that work to improve student engagement and sense of belonging. 
Supporting staff with informal and formal evidence-based professional learning.

What data will you use to track continuous improvement?
Survey questions in the DFS, YRS, AEAMs related to belonging and engagement; The WCRSLE measure results
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2025-26 Spring Proposed 2025-26 Fall Revised

Resources 4,537,223 4,904,482

Internal Revenue 0 0

REVENUE TOTAL 4,537,223 4,904,482

Classroom 25.000000 2,709,600 26.438000 2,865,456

Leadership 2.000000 295,681 2.000000 298,512

Teacher Supply .000000 73,010 .000000 96,000

TOTAL TEACHER 27.000000 3,078,291 28.438000 3,259,968

(% of Budget) 67.85% 66.47%

Exempt (Hourly/OT) .000000 23,000 .000000 30,000

Support 14.757000 969,726 15.779000 1,035,931

Support (Supply/OT) .000000 20,000 .000000 38,000

Custodial 3.750000 262,886 3.750000 262,886

Custodial (Supply/OT) .000000 16,000 .000000 20,000

TOTAL NON-TEACHER 18.507000 1,291,612 19.528999 1,386,817

(% of Budget) 28.47% 28.28%

TOTAL STAFF 45.507000 4,369,903 47.966999 4,646,785

(% of Budget) 96.31% 94.75%

SUPPLIES, EQUIPMENT AND SERVICES 83,620 109,997

INTERNAL SERVICES 82,900 146,900

OTHER INTEREST AND CHARGES 800 800

TOTAL SES 167,320 257,697

(% of Budget) 3.69% 5.25%

TOTAL AMOUNT BUDGETED 4,537,223 4,904,482


