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Enrolment Staff FTE Budget
Normalized 1969.000 Custodial 8.000000 Salaries $10,893,850 92.10%

Weighted 2172.838 Exempt 0.500000 Supplies, Equip., Services $934,175 07.90%

Regular 1,969 Support 19.500000

Teacher 76.945000

Year Opened 2009 Total 104.945000 Total $11,828,025 100.00%

School Philosophy
Lillian Osborne High School is an inclusive, vibrant, innovative and active community of learners committed to nurturing personal excellence in every facet of our educational
program. Our School Mission is "Inspiring our students through meaningful learning opportunities that nurture passion, resilience, community, and character." As a World
International Baccalaureate school, we believe “the relationships our students, staff and community create as a team will guide us in our journey toward engaged lifelong
learning and active global citizenship. Our students will flourish in an environment that promotes social responsibility and shared guardianship of the planet.”

Community Profile
Located in the southwest part of Edmonton, Lillian Osborne High School is ideally situated next to the Terwillegar Recreation Centre. Our inclusive student body, rich in its
diversity, reflects the multicultural nature of our community. Our focus on Academics, Athletics and the Arts, provides our students with many opportunities to reach their full
potential. In partnership with the South Edmonton Arts and Theatre Society (SEATS), our state of the art theatre provides both the school and greater community with a
facility to host a variety of arts and cultural events.

Programs and Organization
Lillian Osborne High School provides outstanding academic programming to meet the needs of all learners. We have extensive programming in the Fine Arts, Career and
Technology Studies, Physical Education/Wellness, Athletics, and Student Leadership. Academic enrichment and supports including literacy, mental health and academic
interventions.  Our International Baccalaureate program is inclusive, meeting the needs of all of our students. We offer International Language programming in Chinese
including a Bilingual program, French, and Spanish.

School Community Relationships
We would like to acknowledge the following community members who have helped to foster the growth and success of our students:

South Edmonton Arts & Theatre Society, Terwillegar Community Recreation Centre
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1.  
2.  
3.  

Division Priorities 2022-2026

Build on outstanding learning opportunities for all students.
Advance actions towards anti-racism and reconciliation.
Promote a comprehensive approach to student and staff well-being and mental health.

Based on the goals that were established for 2023-2024, report on the results you achieved (with evidence, including referencing the school’s Assurance Measures results, if applicable)
and describe how achievement of the goal supports the above Division’s Priorities (reference the priority number in your response).

2024-2025 Goal:  Through the Division’s Cornerstone Values and in alignment with the Strategic Plan and Lillian Osborne Catchment goals, we will continue to see our high
school completion rates improve by continuing to focus on meeting the diverse learning needs of our students.  By June 2025, student achievement results will continue to
improve and students will meet or exceed the three-year 92% average stated in the school’s Assurance Survey with the goal of 100% of students completing high school
within 3 years. (Priority 1 - Goal 1)  We will achieve this through:
 

Deliberate, systematic and targeted interventions efforts such as: tutorials, missed assessment support, targeted literacy and numeracy intervention, EA support, alpha
group coordinators and counselors, tutoring supports. (OECD Report Priority Recommendation) 
Improved communication with families and caregivers around course selection, high school planning and post-secondary information
Addition of specific IPP/SLP collaboration amongst staff 
Enhance transition processes including parent information sessions, feeder school visits, course evaluation and placement processes
Enhanced academic and postsecondary counselling and goal setting with students  
Revise attendance processes including monitoring and enforcement 
Addition of a part-time academic success coach   
Leverage technology to support teaching and learning including the use of AI tools
Continue scheduling based on needs including ELL, K & E, at-risk cohort, as well as International Baccalaureate 
Professional learning opportunities and embedded collaboration time within the schedule to share promising and best practices to build efficacy and implement high quality
instructional and assessment practices within departments (OECD Report Priority Recommendation)

Results Achieved: 

Lillian Osborne High School continues to demonstrate strong academic outcomes, our three year high school completion rate was 91.2% which is significantly higher than the
Provincial 3 year completion rate of 81.4%.  Of note, our four year completion rate increased by .8% and our five year completion rate has remained consistently high at
94.5%. These results reflect a systematic, targeted approach to meeting diverse student needs, including more than 35 hours a week in additional tutorial time with teachers,
a school-wide missed-assessment program, dedicated literacy and numeracy support, and cohorted schedules for students requiring additional guidance. 

With the coordination of support for students, all aspects of academic programming and mental health/wellness, under the Department Head of Student Supports, along with a
revised IPP/SLP process, has created a more cohesive and proactive system for students and families, supported by strong collaboration with feeder schools for grade 9
transitions. Staff reflections emphasize the value and importance of things like mental health supports, proactive communication, tutorials, and individualized interventions in
clarifying expectations and enhancing academic engagement. On the Assurance Survey, under the access to supports and services measure we saw increases over the
previous years result in responses from teachers, parents and students.  Overall, 81.6% agree that students have access to the appropriate supports and resources at school,
a 1.6% increase from 2024.  Of significant note was the implementation of new tools and strategies to support our attendance policy.  Through the intentional use of proactive
language with students as well as a comprehensive notification and communication process between the school and home, students with better than 90% attendance
increased 6.5%.    

Departments engaged in ongoing professional learning, curriculum planning, and assessment tracking, supported by a late-start schedule for weekly collaboration. As a result,
diploma exam outcomes increased, with 91.8% of students achieving the acceptable standard and 42.1% achieving the standard of excellence, frequently surpassing
provincial results.  Our students exceeded the provincial acceptable standard average on 9 of 10 exams and on the standard of excellence students exceeded the provincial
average in all 10 courses, in some cases by almost 25%.  Overall, our strategic focus on making small incremental improvements over long periods of time has led to better
supports and outcomes for all students, especially those who require additional support. 

Finally on the Assurance Survey, 81.3% of teachers, students and parents indicate that Lillian Osborne has continued to improve over the past three years.  A significant
improvement of 9.1% over the previous three year average, and by 15.2% over the past two years.  These excellent results are due to hard work by our students, the
outstanding job done by our staff and by the support of parents and caregivers at home.

2024-2025 Goal: Through the Division’s Cornerstone Values and in alignment with the Strategic Plan and Lillian Osborne Catchment goals, we will continue to work with
students, staff, families and communities to advance equity, anti-racism, diversity and inclusion in our school, to serve as the catalyst for meaningful, long-term systemic
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change. By June 2025, our school community will be more responsive to diversity, equity and inclusion through education, professional development, understanding and
Indigenous foundation knowledge (Priority 2 - Goal 1 and 2.)  Strategies, grounded in research from the OECD report and the Division’s Anti-racism and Equity Action plan,
include:
 

Focus on our foundational core values of Character, Passion, Resilience, and Community as critical components to our school culture  
Revise our student leadership structure through the student lead leadership team (LSLT),  Student Solidarity Committee, various  student associations and clubs, student
advisory board (LOSAAB), student action summits and student-led LOdown Live forum to promote and support a positive school culture focussed on safety, belonging and
inclusivity.
Provision of sessions for students and parents to support knowledge and understanding
Catchment and school based professional learning to enhance staff knowledge and skills in addressing equity, inclusion and foundational Indigenous knowledge and the
addition of cross-school EDI summits 
Addition of Indigenous Council to guide how language and cultural practices will be embedded into school culture and within teacher practice
Explore the addition of an Indigenous outdoor learning space to support land based learning

Results Achieved: 

Over the past year, Lillian Osborne High School has made substantial progress in strengthening school culture, cultivating inclusion, and advancing Goal #2: fostering a
learning environment where every student feels a strong sense of belonging, representation, and community connection.

Student-led groups have continued to be a critical component to creating a culture of belonging at Lillian Osborne.  More than 1200 students participated in 48 clubs and
associations.  This included a revised student leadership structure through the student lead leadership team (LSLT),  Student Solidarity Committee, and the student-led
LOdown Live forum to promote and support a positive school culture focussed on safety, belonging and inclusivity.  Of note was the addition of a student advisory board
(LOSAAB) to coordinate and guide the work of the clubs and association as well as the use of student action summits, including a comprehensive review of safety and
belonging at Lillian Osborne.  These platforms empowered students to voice their perspectives and informed the school’s approach to addressing emerging needs.
School-wide cultural celebrations, smudges, student-led initiatives, and diverse associations have collectively strengthened identity, connection, and student representation.
Parent engagement was also supported through well-attended sessions on mental health, post-secondary planning, and scholarships as well as a safety and belonging
summit. 

Staff reflections further affirm strong progress in embedding inclusive, culturally responsive practice across classrooms. Teachers highlighted how subjects such as Fashion,
Art, English, and Social Studies now regularly centre diverse perspectives, student-led learning, respectful dialogue, and collaborative engagement. School-wide events are
consistently planned through an equity lens, and teachers noted increased comfort and skill in facilitating complex conversations related to identity, culture, and social issues. 
On the DIvision Survey, 94% of staff agree or strongly agree that Lillian Osborne supports a sense of belonging and inclusion for everyone.

Supporting Indigenous students and embedding Indigenous ways of knowing remain important priorities. Staff valued experiences such as catchment-based EDI learning and
engagement with Indigenous culture including working with Elders. They also noted the importance of honouring student preference, voice, and choice especially for
Indigenous students who may not wish to be publicly identified. Strong results reflect this commitment: the school’s 3-year (66.7%) and 5-year (77%) completion rates for
Indigenous students exceeded the provincial averages.

Overall, both quantitative evidence and staff reflections demonstrate meaningful progress toward building an inclusive, culturally responsive, and student-centred school
community. The school is increasingly diverse, connected, and collaborative, with stronger results on Division Survey measures related to strategic priority #2, advancing
action towards anti-racism and reconciliation with more staff strongly agreeing that we take steps to support a sense of belonging and inclusion for everyone.  Overall 94% of
staff agreeing or strongly agreeing, an increase from the previous year.  On the Assurance Survey, 87% of parents, a 2% increase from the previous year, and 84% of
students, which represents a 1% increase, agree or strongly agree that Lillian Osborne was a welcoming place to be.  Overall, staff reflections affirm that Lillian Osborne has
made significant progress in advancing inclusive practices, student voice, cultural celebration, and respectful dialogue, and that the school community is increasingly diverse
and responsive.  Continued investment in staff professional development, student voice, and authentic integration of Indigenous and anti-racist perspectives will ensure
ongoing progress toward Goal #2 and a school environment where every student sees themselves reflected, respected, and empowered.

2024-2025 Goal: Through our Division’s Cornerstone Values and in alignment with the Strategic Plan and Lillian Osborne Catchment goals, we will develop a comprehensive
approach to supporting the mental health and well-being needs of students and staff. By June 2025, as a school community we will have increased awareness, understanding
and access to supports related to mental health and well-being (Priority 3 - Goal 1). Strategies to achieve this goal include:
 

Continued provision of mental health and other counseling supports and resources 
Small group sessions and groups in relation to specific student mental health needs
Analysis of Resiliency Survey results to guide practice
Parent and Caregiver Information sessions
Staff professional development and learning related to universal mental health strategies and supports
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Addition of cultural and language specific student support groups 
Recognition and acknowledgement of staff workload and provision of supports to address the complexities of post-pandemic learning
Staff wellness initiatives
Working to form respectful relationships with families and encourage active involvement in supporting student learning (OECD Report recommendation priority)

Results Achieved:

Mental health and wellness continued to be a central priority for the school community, guiding improvements to both staff supports and the wrap-around services available to
students. We maintained a strong focus on recognizing staff workload pressures and providing meaningful supports, including renewed release time to alleviate pressure
points and ongoing refinements to streamlined processes such as attendance, missed assessments, and IPP procedures. Earlier communication with incoming Grade 10
families and enhanced accommodations processes strengthened our ability to meet the needs of students with diverse learning profiles. Staff reflections further emphasized
that these structures—paired with strong relationships—remain fundamental to student well-being; teachers consistently invest in knowing their students, noticing early signs
of concern, and offering individualized support.

To support our wrap-around approach, we continued using the alpha group model with an assigned counsellor for each group and expanded the reach of our comprehensive
student resource webpage. This platform, offering academic supports across core subjects as well as post-secondary, off-campus, wellness, and mental health resources,
saw an 18.6% increase in use, with more than 2,400 new users and 5,800 unique visitors. Staff noted that students can now access help more easily through improved
communication channels, including QR codes, assemblies, and reminders via LOHS TV. The addition of a school mental health specialist, consistent counselling availability,
and strong administrative support were repeatedly identified as major contributors to student well-being and to staff confidence in the support model.

Targeted mental health supports continued to expand, including professional learning for staff on adolescent technology use, mental health literacy, and transition practices.
These were complemented by sessions for students and families and ongoing school-wide strategies such as reduced cell phone use, which teachers identified as a positive
influence on social skills and anxiety levels. At the same time, staff reflected that students are increasingly experiencing overwhelm, loneliness, and skill gaps, indicating a
need for more explicit instruction in coping strategies and resilience-building to help distinguish normal stress from clinical anxiety.

Survey data reinforces the positive impact of these efforts. On the Division Survey, staff well-being showed improvement for the second consecutive year, with a 1% increase
in staff reporting they are doing well or very well (16% over two years) and a 5% reduction in those indicating they are not doing well (10% over two years). Staff also reported
strong levels of belonging (82%) and safety (83%), outcomes supported by the work of the wellness committee and by initiatives funded by Parent Council. Student and
parent survey data similarly reflected strong relational connectedness: 77% of students report having at least one trusted adult at Lillian Osborne, 71% of families believe staff
care about their child, and 81% feel their child has a positive relationship with at least one adult. On the Assurance Survey, 91.7% of teachers agree that the school’s
continuum of supports is responsive to student needs.

At the same time, staff highlighted structural challenges that continue to shape the school’s capacity to meet mental health and wellness needs. Larger class sizes,
mis-streaming, limited schedule flexibility for wellness-oriented courses, and high academic expectations—particularly in diploma and multi-science programs—contribute to
student stress and reduce opportunities for individualized connection. Some staff also noted that despite increased communication efforts, students may still lack full clarity
about who support staff are and how to access them, suggesting the need for refreshed outreach approaches.

Overall, feedback confirms that Lillian Osborne has made meaningful progress toward Goal #3 by strengthening mental health awareness, enhancing support structures, and
prioritizing staff wellness. At the same time, staff insights point to clear areas for continued refinement, including improving capacity (e.g., MAR availability), bolstering student
coping skill development, clarifying assessment messaging, and ensuring ongoing transparency around available supports. These reflections reinforce both the relevance of
the goal and the importance of continuous improvement in fostering a culture of well-being for all members of the school community.

What were the biggest challenges encountered in 2024-2025?

Feedback from staff and parents highlight challenges such as increasing ELL populations, variability in student preparedness, and systemic pressures, reinforcing the
importance of continued targeted support, embedded professional collaboration, and strategic refinements to transitions and course placements.  Teachers continue to
navigate larger class sizes with greater complexity in the learning needs of students within these classes.  Despite efforts within our Student Supports Department, the needs
and volume of students surpassed our capacity to provide support.

Continuing to invest in a culture of safety and belonging, grounded in anti-racism, equity, diversity, inclusion, and advancing reconciliation, remains a significant challenge.
Although we have made meaningful progress, several factors limited our ability to fully advance this work. Students with special needs and English as an Additional Language
(EAL) learners continue to report barriers to feeling fully included, both academically and socially, despite the supports provided by our Student Services and Learning Team.
Our Equity, Diversity, and Inclusion (EDI) initiatives were also slowed this year as staff capacity was redirected to core operational needs and classroom-level student learning
demands. Additionally, while collaboration with catchment schools supported shared EDI growth, the number of joint sessions was fewer than originally planned, reducing
opportunities for deeper collective learning. Engagement with Indigenous partners strengthened our understanding, yet we recognize that more sustained community
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connections are needed to meaningfully advance our goal of creating an indigenized learning space within our school.

Efforts to strengthen student voice, leadership, and access to decision-making were initiated but not fully realized. Feedback gathered through the Student Safety and
Belonging Summit highlighted that many students did not yet feel they had meaningful input into school decisions or consistent opportunities to connect with staff to shape
school climate and community initiatives. While we expanded avenues for student engagement, the complexity and diversity of student needs - combined with evolving
demographic shifts - continued to challenge our ability to provide equitable, high-impact opportunities for all learners. We have taken significant steps to support student
learning and wellness, yet the depth and breadth of these needs often surpassed our current capacity, reinforcing the importance of continued targeted investment and
collaborative structures to ensure all students are able to thrive.

What are the opportunities for improvement from 2024-2025 that will inform your plan for 2025-2026?

Staff acknowledged system-level pressures such as increased class sizes, skill gaps, and scheduling constraints that affect the school’s capacity to provide individualized
interventions. These insights, along with survey and achievement data, reinforce the need for continued targeted literacy and numeracy support, expanded EA involvement,
enhanced post-secondary advising, and embedded professional collaboration for staff. 

Our results also identified key areas for continued growth in relation to Division Priority 2. These include strengthening discipline-specific resources, deepening the integration
of FNMI content, particularly in subjects where this feels less natural, increasing access to high-quality professional learning, and expanding practical tools for embedding
anti-racism, equity, and inclusive pedagogy. Teachers also emphasized the need to gather student voice more intentionally to better understand students’ lived experiences of
belonging and representation.

Structural challenges continue to shape the school’s capacity to meet mental health and wellness needs. Larger class sizes, mis-streaming, limited schedule flexibility for
wellness-oriented courses, and high academic expectations, particularly in diploma and multi-science programs, contribute to student stress and reduce opportunities for
individualized connection. Some staff also noted that despite increased communication efforts, students may still lack full clarity about who support staff are and how to
access them, suggesting the need for refreshed outreach approaches.  The feedback reaffirms the need to continue to revamp and reimagine our students supports area.
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Prev Year 
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Current 
Result

Prev Year 
Result

Prev 3 Year 
Average Achievement Overall

Student Learning Engagement 82.2 81.0 82.0 83.9 83.7 84.4 Low Issue

Citizenship 79.7 78.4 79.4 79.8 79.4 80.4 High Good

3-year High School Completion 91.2 92.0 91.7 81.4 80.4 81.4 Very High Excellent

5-year High School Completion 94.5 95.0 95.4 87.1 88.1 87.9 Very High Excellent

PAT9: Acceptable n/a n/a n/a 62.5 62.5 62.6 n/a n/a

PAT9: Excellence n/a n/a n/a 15.6 15.4 15.5 n/a n/a

Diploma: Acceptable 91.8 90.7 90.1 82.0 81.5 80.9 Very High Excellent

Diploma: Excellence 42.1 40.1 39.8 23.0 22.6 21.9 Very High Excellent

Teaching & Leading Education Quality 86.8 85.1 86.0 87.7 87.6 88.2 Intermediate Acceptable
Welcoming, Caring, Respectful and Safe 
Learning Environments (WCRSLE)

82.6 80.9 83.0 84.4 84.0 84.9 Low Issue

Access to Supports and Services 80.0 81.6 80.2 80.1 79.9 80.7 Intermediate Acceptable

Governance Parental Involvement 78.5 73.6 74.4 80.0 79.5 79.1 High Good

Notes: 
1. Data values have been suppressed where the number of respondents/students is fewer than 6. Suppression is marked with an asterisk (*). 
2. Caution should be used when interpreting high school completion rate results over time, as participation in the 2019/20 to 2021/22 Diploma Exams was impacted by the COVID-19 pandemic. In the absence of Diploma Exams, 
achievement level of diploma courses were determined solely by school-awarded marks.
3. Aggregated Grade 9 PAT results are based upon a weighted average of percent meeting standards (Acceptable, Excellence). The weights are the number of students enrolled in each Grade 9 course. Courses included: English 
Language Arts (Grades 9, 9 KAE), Français (9e année), French Language Arts (9e année), Mathematics (Grades 9, 9 KAE), Science (Grades 9, 9 KAE), Social Studies (Grades 9, 9 KAE).
4. Aggregated Diploma results are a weighted average of percent meeting standards (Acceptable, Excellence) on Diploma Examinations. The weights are the number of students writing the Diploma Exam for each course. Courses 
included: English Language Arts 30-1, English Language Arts 30-2, French Language Arts 30-1, Français 30-1, Mathematics 30-1, Mathematics 30-2, Chemistry 30, Physics 30, Biology 30, Science 30, Social Studies 30-1, Social 
Studies 30-2.
5. Participation in the PATs and Diploma Exams was impacted by the COVID-19 pandemic from 2020/21 to 2021/22. School years 2020/21 and 2021/22 are not included in the rolling 3-year average. Caution should be used when 
interpreting trends over time.
6. Participation in the PATs was impacted by wildfires in 2022/23 and 2023/24 and participation in Diploma Exams was impacted by wildfires in 2022/23. Caution should be used when interpreting trends over time for the province and 
those school authorities affected by these events.
7. Security breaches occurred over the last few days of the 2021/22 PAT administration window. Students most likely impacted by these security breaches have been excluded from the provincial cohort. All students have been 
included in school and school authority reporting. Caution should be used when interpreting these results.

Maintained

Learning Supports
Maintained

Maintained

Maintained

Student Growth and 
Achievement

Maintained

Maintained

Maintained

Maintained

n/a

n/a

Improved

Improved

Required Alberta Education and Childcare Assurance Measures - Overall Summary
Fall 2025
School: 1344 Lillian Osborne High School

Assurance Domain Measure

Lillian Osborne High Alberta Measure Evaluation

Improvement



School: Lillian Osborne [1344] 2025-2026 Planning - Plans Principal: Mike Morison

Address: 2019 Leger Road NW Plans  Julie KusiekWard Trustee:

© Edmonton Public Schools 1 of 2

1.  
2.  
3.  

Division Priorities 2022-2026

Build on outstanding learning opportunities for all students.
Advance actions towards anti-racism and reconciliation.
Promote a comprehensive approach to student and staff well-being and mental health.

In reflecting on our work towards continuous improvement as a Division, reflective questions have been included in the Planning Guide as a resource to help inform goal setting: Goals
must align with 2022-2026 Division Priorities. All schools are to set two goals with one being in support of Priority 1. Schools also have the flexibility of setting an optional third goal. All
Central DU’s are to set two or three goals and indicate the priority area each goal supports.

Division Priority 1

Division Priority 2

Through the Division’s Cornerstone Values and in alignment with the Strategic Plan and Lillian Osborne Catchment goals, we will continue to see our high school completion
rates improve by continuing to focus on meeting the diverse learning needs of our students.  By June 2026, student achievement results will continue to improve and students
will meet or exceed the three-year 91.5% high school completion average stated in the school’s Assurance Survey with the goal of 100% of students completing high school
within 3 years.  We will achieve this through:
 

Approach academic supports and interventions with a lens of continuous improvement.
Deliberate, systematic and targeted intervention efforts such as: tutorials, missed assessment support, exam and assessment accommodations, EA support, alpha group
coordinators and counsellors, tutoring supports. (OECD Report Priority Recommendation) 
Establish a standalone wraparound classroom with flexible course delivery methods and additional academic supports 
Enhanced and proactive communication with families to improve collaboration on IPP/SLP processes 
Apply consistent attendance processes, including monitoring and enforcement 
Enhanced high school graduation requirement checks and planning processes, including academic and postsecondary counselling and goal setting with students 
Research and implementation of emerging technologies to support teaching, learning and school operations
Continue scheduling based on learning needs, including EAL, K & E, as well as International Baccalaureate
Develop and use of common language to promote ethical, engaged, and active learners
Support staff to encourage student use of reflection tasks, self-assessments, revision cycles, goal setting, and check-ins to encourage curiosity and risk-taking (Lillian
Osborne IB Program Development Plan 2025/26)
Professional learning opportunities and embedded collaboration time within the schedule to share promising and best practices to build efficacy and implement high-quality
instructional and assessment practices within departments (OECD Report Priority Recommendation)

What data will you use to track continuous improvement?
Continuous improvement towards this goal will be tracked using school based data including ABCD reports, interim reports, attendance reports and other school based data.
Results will be reflected in our high school completion rates, Diploma exam results and school based achievement data.

Through the Division’s Cornerstone Values and in alignment with the Strategic Plan and Lillian Osborne Catchment goals, we will continue to work with our community to
advance action towards anti-racism and reconciliation, fostering systemic change in order to create a school culture that supports and celebrates equity, diversity and
inclusion. By June 2026, our school community will have a greater awareness of diversity, equity and inclusion through education, professional development, understanding
and Indigenous foundational knowledge (Priority 2 - Goal 1 and 2.)  Strategies, grounded in research from the OECD report and the Division’s Anti-racism and Equity Action
plan, include:
 

Focus on our foundational core values of Character, Passion, Resilience, and Community as critical components to our school culture 
Revise our student leadership structure through the student-led leadership team (LSLT),  Student Solidarity Committee, various student associations and clubs, to promote
and support a positive school culture focused on safety, belonging and inclusivity.
Establish a Student Advisory Council (LSA) to better capture authentic student voice
Establish an Indigenous lead teacher position with a dedicated FTE to further support the development of Indigenous foundational knowledge for staff and students, as well
as improved connections with our Indigenous students and families
Integrate diverse texts, global perspectives, and Indigenous learning across subjects to incorporate activities that include different languages and cultures.(Lillian Osborne
IB Program Development Plan 2025/26)
Examine and explore ways to enhance student spaces to support a culture of belonging, including an Indigenous outdoor learning space to support land-based learning
Establish an Indigenous Council to guide and inform school-based decisions related to Indigenous practices and reconciliation
Catchment and school-based professional learning to advance action towards anti-racism and reconciliation

What data will you use to track continuous improvement?
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Division Priority 3

What data will you use to track continuous improvement?
Continuous improvement towards this goal will be tracked and measured through our high completion rates, both overall and our Indigenous and EAL specific results and will
be reflected in our Provincial Assurance Survey and Division feedback Survey. Participation rates in school-wide cultural events, activities, clubs and associations, student
and parent information sessions and student voice from

Through our Division’s Cornerstone Values and in alignment with the Strategic Plan and Lillian Osborne Catchment goals, we will develop a comprehensive approach to
supporting the mental health and well-being needs of students and staff. By June 2026, as a school community, we will foster a greater sense of safety, well-being and
belonging through greater awareness, understanding and access to supports related to mental health and well-being (Priority 3 - Goal 1). Strategies to achieve this goal
include:
 

Continued provision of mental health and other counselling supports and resources 
Addition of a Mental Health Therapist
Addition of a School Resource Officer
Increased awareness of mental health and well-being strategies through consistent messaging
Strengthen communication skills, etiquette, and social interaction within our school community such that students have more structured opportunities to talk, engage, and
reconnect. (Lillian Osborne IB Program Development Plan 2025/26) 
Parent and Caregiver Information sessions, including the Lillian Osborne Speaker Series presenters
Foster improved school to home connections through improved communication tools 
Staff professional development through school and catchment professional learning to support teacher well-being and enhance capacity
Recognition and acknowledgement of staff workload and provision of support to address classroom complexities
Staff wellness initiatives
Working to form respectful relationships with families and encourage active involvement in supporting student learning (OECD Report recommendation priority) 

What data will you use to track continuous improvement?
We will track continuous improvement towards this goal through the use of school based data including attendance statistics, student service referrals and local surveys as
well as through the Provincial Assurance Survey, and the Division Feedback Survey.
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2025-26 Spring Proposed 2025-26 Fall Revised

Resources 11,796,683 11,828,025

Internal Revenue 0 0

REVENUE TOTAL 11,796,683 11,828,025

Classroom 66.133000 7,167,759 66.123000 7,166,675

Leadership 7.429000 1,024,951 7.822000 1,067,546

Teaching - Other 3.000000 325,152 3.000000 325,152

Teacher Supply .000000 336,692 .000000 271,912

TOTAL TEACHER 76.562004 8,854,554 76.945000 8,831,285

(% of Budget) 75.06% 74.66%

Exempt 1.000000 141,153 .500000 70,577

Exempt (Hourly/OT) .000000 0 .000000 3,500

Support 18.000000 1,198,265 19.500000 1,313,892

Support (Supply/OT) .000000 18,000 .000000 18,000

Custodial 8.000000 645,596 8.000000 645,596

Custodial (Supply/OT) .000000 11,000 .000000 11,000

TOTAL NON-TEACHER 27.000000 2,014,014 28.000000 2,062,565

(% of Budget) 17.07% 17.44%

TOTAL STAFF 103.562004 10,868,568 104.945000 10,893,850

(% of Budget) 92.13% 92.1%

SUPPLIES, EQUIPMENT AND SERVICES 751,485 760,545

INTERNAL SERVICES 176,630 173,630

OTHER INTEREST AND CHARGES 0 0

TOTAL SES 928,115 934,175

(% of Budget) 7.87% 7.9%

TOTAL AMOUNT BUDGETED 11,796,683 11,828,025


