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Enrolment Staff FTE Budget
Normalized 145.000 Custodial 1.000000 Salaries $1,275,929 95%

Weighted 157.346 Exempt 0.000000 Supplies, Equip., Services $65,447 05%

Regular 158 Support 3.600000

Teacher 8.778000

Year Opened 1947 Total 13.378000 Total $1,341,376 100%

School Philosophy
The Traditional Program at James Gibbons School emphasizes strong academic success and high standards of conduct. We provide a structured program with clear
standards for academic achievement and character development in order to build a firm foundation for elementary school children. Traditional values of home and society
guide our program.

Community Profile
James Gibbons School shares a west-end city block with Jasper Park Community League. The school meets a wide range of student needs through the structure of
Traditional programming. The majority of our students speak a language other than English at home. The school's character education program is strongly supported by the
parent community. James Gibbons partners with an external group, the YMCA Out of School Care, that leases space within the school. 

Programs and Organization
The goals of the Traditional Program are strong academic success and high standards of conduct. These are achieved through shared traditional values and goals of
education and citizenship, direct instruction of basic skills, and continuity of instruction and resources across the grade levels, from Kindergarten to Grade 6. The program
focuses on the acquisition of basic literacy and numeracy skills.

School Community Relationships
Community supports play an important role in the success of our students. At this time our school does not have partnerships we are able to share publicly.
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1.  
2.  
3.  

Division Priorities 2018-2022

Foster growth and success for every student by supporting their journey from early learning through high school completion and beyond.
Provide welcoming, high quality learning and working environments.
Enhance public education through communication, engagement and partnerships.

Based on the three SMART goals that were established for 2021-2022, report on the results you achieved (with evidence, including referencing the school's Alberta Education
Assurance Measure results (formerly the Accountability Pillar results) and describe how achievement of the goal supports the above Division Priorities that were in effect when the
goal was set.

By June 2022, James Gibbons will create and share common formative assessments in all grades to support literacy and numeracy learning outcomes. 
 

Results Achieved:Goal partially met. Our assessment practices continue to be essential in determining and sharing learning growth. As a team, we began to explore how to
leverage formative assessments, ranging from formal assessments such as the CAT4, LENS and CC3 to classroom created assessments. By disaggregating the data and
learning how to capture the essence of each battery on our own formative assessments. Rather than viewing the information as an aggregate score for literacy and numeracy,
we separated the assessments into their corresponding skill such as phonetic skills on non-words or number sense to 1000 using a number line. This gave us much more
meaningful data on a learner’s profile and possible trends and needs in each class. For example, our students performed well on phonetic areas relating to regular and
non-words on the CC3 pre-assessments, but not as well on irregular words. This suggests that students have a strong understanding of phenomic awareness as they can
sound on words that do not exist based on their understanding of phonics. It also informs us we may need to spend time practicing skills where words have irregular phonic
rules. Formative assessments also provided invaluable and ongoing feedback to our instruction practices, changing intervention needs, and played a critical component in
supporting literacy and numeracy learning outcomes. A snapshot of where our students were starting the school year provided key areas for consideration. In Kindergarten,
EYE-TA results show 100% of students showing readiness in the areas of cognitive and gross motor skills, but only 66.7% of students meeting the standard in Social and
Fine Motor skills. This gave us a starting point and two highlighted areas to target. Formative assessments also helped to guide our responses to changing learning needs.
For example, CAT 4 metrics indicated that our Grade 2 began the year with a Mean Grade Equivalent (MGE) of 1.2 and at the 19 percentile for national normed rank. Our
team’s decision to have a strong focus on guided reading experiences led to more than a year of growth in reading as they finished in the Spring with a MGE of 2.8 and the
45th percentile. As official PAT results were unavailable for our Grade Six students, we will be referring to our preliminary results based on a cut score of 50% for acceptable
and 80% for standard of excellence. Regular practice supported our student’s computation skills in Numeracy as 85% met the acceptable standard and 75% met the standard
of excellence on Math Part A. Additionally, on the Math Part B component, 75% of our students met the acceptable standard while 35% met the standard of excellence. On
the ELA Reading portion of the PATs, 84% of our students met the acceptable standard while 36% met the standard of excellence. For the Science portion of the PATs, 85%
of our students met the acceptable standard while 30% met the standard of excellence. On the Social Studies portion of the PATs, 85% of our students met the acceptable
standard while 65% met the standard of excellence. As a team, we co-created guidelines and examples of best practices when creating formative assessments. All created
artifacts are accessible to other team members to support individual programming and can be revised as our understanding deepens. Given the depth and breadth of
understanding the curriculum and creating authentic learning, this goal will be carried forward in our continued work to ensure shared understanding and increase our efficacy
to serve our students.

By June 2022, 100% of James Gibbon's students will have access to a structured intervention system as indicated by team agreed upon formative assessments.  
 
 

Results Achieved: 

Goal partially met. James Gibbons maintained high results on our Assurance Survey with 93.5% satisfied with Education Quality and 91% supporting Welcoming, Caring,
Respectful Learning Environments. To support learning, we introduced push-in intervention support across all grades. Each grade level has access to a minimum of 30
minutes of push-in support from our Literacy and Numeracy Leads, 30 minutes from both of our Educational Assistants, and one hour from the principal for a total of three
hours a week.We were able to utilize our intervention with consistency with minimal disruptions. Given the complexity of providing a fluid response to student learning, our
team members devoted time and energy to exploring effective approaches between the classroom teacher and the team member providing push-in support. Throughout the
process, our team worked together in answering questions such as which students require support, with which outcome, to what degree, and what intervention strategy will be
used? Our team began exploring how to use formative assessments to make data informed learning decisions and provide fluid push-in intervention support. For example, our
CAT 4 Fall metrics indicated that many students were starting the school year below grade level with relation to numeracy concepts. Grade two starting at MGE of 1.2 for
Math and 0.1 for Computation and Estimation. This placed them at the 19th and 23rd national percentile rank. Supported by our intervention plan, our Spring results showed a
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MGE of 2.3 and 2.8 in both areas moving the national percentile average to the 42nd and 54th respectively. Similar CAT 4 metrics indicated that our Grade two students
experienced more than a year of growth in reading. They began the year with a Mean Grade Equivalent (MGE) of 1.2 at the 19 percentile and were at a MGE of 2.8 and the
45th percentile. Mean Grade Equivalent growth was noted in our Division two students on computation and estimation skills with Grade four students increasing from a 3.5 to
4.5. Grade Five from 4.4 to 7.1, and Grade 6 from 7.7 to 8.9. Assurance Survey indicated access to supports and services remained high at 89.1%. The framework of our
school wide intervention program was discussed with our Parent Council and was very warmly received.

Intervention is informed by our formative assessments that help us to gauge understanding and provide insight if our students are engaged, frustrated, or challenged.  Our
Assurance Survey results showed parent and teacher perspectives aligned with regards to student engagement,with 100% of teachers and 93.3% of parents agreeing that
students are engaged in learning. In contrast, 67.6% of students supported this statement. Our intervention plan is designed to be fluid and support a range of learner needs
from helping students obtain essential foundation skills, solidify grade level outcomes, or deepen learning with enrichment. Ensuring success at each level is critical to
improving engagement. Delving deeper into the data shows that 24% of students indicated that they do not like learning Language Arts and 20% did not enjoy learning Math.
This could be reflective of the consideration classrooms were experiencing that impacted the effectiveness of certain teaching strategies for implementation. The frequency,
duration, variety of approaches such as partner work, group work, and considerations such as shared classroom items were often impacted. James Gibbons will continue to
refine our process to improve our collective capacity and support learning

By June 2022, James Gibbons will continue or establish five partnerships with external stakeholders to support our students and community.
 

Results Achieved:

James Gibbons continues to serve our diverse community with passion and commitment. We continue to experience a higher mobility rate, 15% compared to 10% for the
catchment, and our demographics show a student population with 26% ELL. These figures remind us of the importance of meaningful support to help meet a range of needs
in our community. Through the Equity Achievement Project, James Gibbons School established a partnership with Root with Wings to facilitate external support for our
families. We were able to strengthen multiple relationships with our community by connecting different needs to external agencies that families were unaware of. From high
absentee rates in school, food scarcity, to transition support for families new to Canada, the endeavor yielded numerous benefits. We had indicators to inform us of our
community's need for a school nutrition program. Through the Food for Thought program and supported by the Equity Achievement Project, we launched a nutrition program
where our students can self-select a healthy snack throughout the day with minimal barriers. The response from students and our families were overwhelmingly
positive. Partnership with another school in the division to organize holiday boxes filled with some toiletries, winter gear, and a small toy. Given the unknown range of needs in
our community, all students received a box and could keep them for personal use, return them to the school, or forward them to a needy organization. Over 150 boxes were
delivered and only a handful were returned to the school. Continued partnership with our Foundation. Throughout the year, we encountered multiple instances where a family
had limited means to access digital applications such as Schoolzone. This impacted a range of areas including communication from the school, leveraging digital learning
resources, and online conferences. Multiple families have been referred to and received a chromebook to support learning and internet access to division applications at
home.

What were the biggest challenges encountered in 2021/22? 

Teacher judgment based on the triangulation of data showed that 23% of students have been identified as reading below grade level. While one might connect the figure with
our corresponding 26% ELL population, a deeper dive into our data reveals some significant revelations. The large majority of students reading below grade level are mainly
concentrated in our Grade one students, with only 42% of students reading at grade level. The disaggregated data showed 0% of grade one ELL students were reading at or
above grade level which translated into two students. It also revealed that 54% of our non-ELL Grade one students are reading below grade level. The reading level decline
centered around our Grade one students may be partially attributed to recent constraints impacting the ability for our younger students to be immersed in language
experiences. This data decline also obscures our aggregate reading data and masks that all other grade levels closely maintained or saw growth in their reading levels
compared to previous years. For example, our reading levels for Grade Five ELL students increased from about 89% to 100%. We also saw growth in reading for our non-ELL
students with Grade 4 increasing from 77.8% to 90.9% and Grade 6 from 66.7% to 76.9%. Overall, this informs us that the large majority of our reading deficiencies are in our
younger students and should be a focus for our interventions while seeking to refine our impactful practices in other grades. In writing, 73.3% of students were writing at or
above grade level as indicated by our HLAT results. While comparable to the catchment and division, this represented a year over year decline of 18.3% versus 3.4% for our
division and is an area for improvement. Citizenship was an area of decline and concern based on our Assurance Survey. The percentage of students who are satisfied that
they can model the characteristics of active citizenship declined from 85.1% to 70.3%. Creating the opportunities for students to model active citizenship in authentic situations
was challenging.  Our team tried to leverage different events, such as creating and delivering positive notes to homes around our community, but they were often isolated
events and teacher initiated. Moving forward, we will continue to seek out authentic opportunities for meaningful partnerships. 
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 What are the implications from 2021/22 that will impact your current year plan? 

Our data informs us that the large majority of our reading deficiencies are in our younger students and should be a focus for our interventions while seeking to refine our
impactful practices in other grades. For the upcoming school year, we have reviewed and reorganized intervention resources to provide additional support to our younger
grades. With respect to writing, we will implement school wide common writing prompts tracked by skill to highlight learner growth and inform targeted instruction, feedback,
and interventions. Our team will collaboratively align our writing focus by co-creating criteria, collaborative marking, and reflecting on our shared data. While our Assurance
Survey Citizenship measures continue to be high at 89.4%. A deeper dive into the data offers some insightful information.  While parents and teachers maintained their high
satisfactory response for citizenship, a significant decline was noted for our students.  Consecutive years of decline from 93.6% to 85.1% in 2021 before dropping to 70.3% in
2022. Further analysis showed that while 92% of students agreed they were encouraged to try their best at school, a surprisingly large percentage of students responded
Don’t know on many other indicators, ranging from 20%-35%, as opposed to No. Reflecting on these pieces reminded us of feedback our students shared during the survey
administration. Many students shared that they responded Don’t know because they have not had many opportunities to interact with students outside of their classroom and
were not sure if they would be helpful, were following the rules, or respectful to others. Their lived experiences and literal interpretation of the context was reflective of their
responses. Shifting these responses would result in agreement percentages over 90% in all areas and would be more reflective of historical results. This year, we have
introduced the creation of a Student Leadership group to increase student voice and allow for authentic engagement and participation throughout the year. A student
representative presented their goals and vision for the year at our first Parent Council meeting with extremely positive feedback.  We look forward to working alongside our
students to increase opportunities for voice, engagement, and connection.

As a team we have identified a need to collectively deepen our understanding towards reconciliation. Our team will work alongside division consultants to build our
personalized land acknowledgement. An internalized approach to reconciliation where our team can make personal connections can facilitate authentic understanding and
increased efficacy in our collective actions. Finding creative ways to support our students' well-being continues to be a focus. Ongoing partnership with the Food for Thought
program and our sponsor, the Melinda Green Foundation, supports the sustainability and impact of our school nutrition program. This has allowed us to offer a wider range of
healthy snack options to our students. Based on input from our team, we have expanded our program to include breakfast kits for our families requiring support. Continued
partnership with our Foundation. Last year, three families were referred to the program and received a chromebook to support learning and internet access at home. This
year, we have already shared one family that would benefit from the program. Lastly, flexibility in how we connected with our families led to new possibilities. The option for
families to attend select events virtually saw increased participation. Virtual meetings for conferences and our Parent Council/Parent Association Meeting resulted in increased
attendance with positive feedback. Moving forward, we will continue to offer these options for as long as they are viable and utilized by the families we serve.
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Assurance Domain Measure
James Gibbons School Alberta Measure Evaluation

Current
Result

Prev Year 
Result

Prev 3 Year 
Average

Current
Result

Prev Year 
Result

Prev 3 Year 
Average Achievement Improvement Overall

Student Growth and 
Achievement

Student Learning Engagement 87.0 89.0 n/a 85.1 85.6 n/a n/a n/a n/a

Citizenship 89.4 93.5 96.5 81.4 83.2 83.1 Very High Declined Good

3-year High School Completion n/a n/a n/a 83.2 83.4 81.1 n/a n/a n/a

5-year High School Completion n/a n/a n/a 87.1 86.2 85.6 n/a n/a n/a

PAT: Acceptable 81.3 n/a 86.3 67.3 n/a 73.8 n/a n/a n/a

PAT: Excellence 36.3 n/a 12.5 18.0 n/a 20.6 n/a n/a n/a

Diploma: Acceptable n/a n/a n/a 75.2 n/a 83.6 n/a n/a n/a

Diploma: Excellence n/a n/a n/a 18.2 n/a 24.0 n/a n/a n/a

Teaching & Leading Education Quality 93.5 92.9 96.0 89.0 89.6 90.3 Very High Maintained Excellent

Learning Supports
Welcoming, Caring, Respectful and Safe 
Learning Environments (WCRSLE) 91.0 95.1 n/a 86.1 87.8 n/a n/a n/a n/a

Access to Supports and Services 89.1 88.6 n/a 81.6 82.6 n/a n/a n/a n/a

Governance Parental Involvement 87.9 88.6 94.7 78.8 79.5 81.5 Very High Maintained Excellent

Notes:
1. Data values have been suppressed where the number of respondents/students is fewer than 6. Suppression is marked with an asterisk (*).
2. Caution should be used when interpreting high school completion rate results over time, as participation in the 2019/20 and 2020/21 Diploma Exams was impacted by the COVID-19 pandemic. 

In the absence of Diploma Exams, achievement level of diploma courses were determined solely by school-awarded marks.
3. Participation in the Provincial Achievement Tests and Diploma Exams was impacted by the fires in 2018/19, as well as by the COVID-19 pandemic in 2019/20, 2020/21 and the January 2022 

Diploma Exam administration. 2019/20, 2020/21 and 2021/22 are not included in the rolling 3-year average. Caution should be used when interpreting trends over time.
4. Aggregated PAT results are based upon a weighted average of percent meeting standards (Acceptable, Excellence). The weights are the number of students enrolled in each course. Courses 

included: English Language Arts (Grades 6, 9, 9 KAE), Français (6e et 9e année), French Language Arts (6e et 9e année), Mathematics (Grades 6, 9, 9 KAE), Science (Grades 6, 9, 9 KAE), 
Social Studies (Grades 6, 9, 9 KAE).

5. Security breaches occurred over the last few days of the 2021/22 PAT administration window. Students most likely impacted by these security breaches have been excluded from the provincial 
cohort. All students have been included in school and school authority reporting. Caution should be used when interpreting these results.

6. Aggregated Diploma results are a weighted average of percent meeting standards (Acceptable, Excellence) on Diploma Examinations. The weights are the number of students writing the 
Diploma Exam for each course. Courses included: English Language Arts 30-1, English Language Arts 30-2, French Language Arts 30-1, Français 30-1, Mathematics 30-1, Mathematics 30-2, 
Chemistry 30, Physics 30, Biology 30, Science 30, Social Studies 30-1, Social Studies 30-2.
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1.  
2.  
3.  

Division Priorities 2022-2026

Build on outstanding learning opportunities for all students.
Advance actions towards anti-racism and reconciliation.
Promote a comprehensive approach to student and staff well-being and mental health.

The following SMART (Specific, Measurable, Achievable, Relevant, Time-framed) goals have been established for the 2022-2023 school year (referencing the Division’s Priority
number that the goal supports). All Schools will set at least two goals; one goal must be in support of Priority 1 of the 2022-2026 Strategic Plan. Schools will set a second goal that
can be in support of any priority area, and schools can choose to set a third goal if desired. Central DU’s will set at least two goals in support of any of the priorities of the 2022-2026
Strategic Plan, and can choose to set a third goal if desired.

select a priority...

select a priority...

By June 2023, James Gibbons School will increase the number of students showing growth in literacy and numeracy using high quality instruction, as measured by
triangulated evidence including CAT 4, LeNS, CC3, PATs,HLATS, school wide writing prompts and reading levels.

By June 2023, James Gibbons School will promote opportunities for students and staff to build skills, strategies and relationships that contribute to positive well-being and a
sense of belonging as measured by metrics such as student and staff feedback, the Assurance Survey and our division’s Feedback Survey.
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2022-23 Spring Proposed 2022-23 Fall Revised

Resources 1,271,826 1,341,376

Internal Revenue 0 0

REVENUE TOTAL 1,271,826 1,341,376

Classroom 7.600000 781,524 7.778000 799,827

Leadership 1.000000 131,610 1.000000 132,115

Teacher Supply .000000 24,000 .000000 28,421

TOTAL TEACHER 8.600000 937,134 8.778000 960,363

(% of Budget) 73.68% 71.6%

Exempt (Hourly/OT) .000000 15,586 .000000 15,586

Support 2.600000 155,662 3.600000 212,677

Support (Supply/OT) .000000 7,000 .000000 5,000

Custodial 1.000000 76,303 1.000000 76,303

Custodial (Supply/OT) .000000 7,000 .000000 6,000

TOTAL NON-TEACHER 3.600000 261,551 4.600000 315,566

(% of Budget) 20.56% 23.53%

TOTAL STAFF 12.200000 1,198,685 13.378000 1,275,929

(% of Budget) 94.25% 95.12%

SUPPLIES, EQUIPMENT AND SERVICES 47,766 45,347

INTERNAL SERVICES 24,725 19,450

OTHER INTEREST AND CHARGES 650 650

TOTAL SES 73,141 65,447

(% of Budget) 5.75% 4.88%

TOTAL AMOUNT BUDGETED 1,271,826 1,341,376

Carry Forward Included 0 0

Carry Forward to Future 0 0


